Abstract
Introduction
It is not possible to talk about self-control independently from other aspects or factors directly or indirectly determining the course of early education. First of all, we mean stimulant environment and qualitative support of teacher (an adult). Actually, it is holistic approach emphasizing complete context of the institution for early education. Therefore, we will tend to explain in the first part of the paper the key postulates and their specific influence on our subject of interest. We will also try to perceive stimulant or even limiting indicators of self-control and self-discipline through interactions with teacher and peers. Foundation for many of those influences we found in theories of Erickson, Vigotsky, Bronfenbrener, as well as pedagogical aspects of Maria Montessori.
Self-control in context of contemporary institution for early education
Significant support to self-control development and overcoming of impulsiveness is enabled by setting clear requests by a teacher. Instructions are often insufficiently specified, so it seems that the child has an alternative of choice. For example, a teacher says: ``Ana, can we sit down?`` while she offers an alternative. Such request can be ambiguously interpreted, and it is certainly confusing, especially if we have children from different cultural milieus in the kindergarten. (v. Katz, McClellan, . This certainly should not be identified with ``strict educational regime``, but we emphasize necessary explicitly in messages sent by teacher.
Role of an adult also reflects in consistent setting of boundaries of children`s behaviour. ``Since the childhood, children are motivated for meeting the environment and discovering domains of their own acting`` (Phillips, 1999, page 24) . Besides consistency in relation to children, an adult should treat the other adults in the kindergarten according to the same principle (which is not the only one).
Behavioural concept ensures children`s development in dependence on external corroboration. In that sense, prizes are usually used as stimulation means. However, ``if children are only awarded, there is little chance for them to develop their own control and self-discipline.`` (Seefeldt, Barbour, 1998, page 262) . Support and redirecting are far more efficient means. That is the way to build up the forms of behaviour that the child is motivated for. With techniques of support and encouragement we actually valuate made effort, no matter what the end is like. Indirectly, we also stimulate different patterns of behaviour. For example, we give careful and specified support: `` I`ve noticed that you had stood up and moved a chair to the other place when Edi stubbed you this morning. I appreciate your self-control and tendency to solve this situation in such a peaceful way``. (Nelsen, et al., 1996, page 6) . Real encouragement actually means gentle, but specific enough, i.e. concrete feedback.
On the other side, instead of punishment, it should be talked about redirection of activities. Child is said what should not be done and is given information on how to act. When we punish children, we actually don`t teach them how to do something properly, on the contrary-they learn how to avoid punishment in the future. Much more efficient than punishment is explanation of a situation to a child. ``Surveys have shown that the most efficient way of discipline ``facing`` with inappropriate behaviour is the ``non-punishing`` one (Katz, McClellan, 1997, page 71) . Of course, it means giving simple and very convincing reasons for concrete ``discipline actions`` by a teacher.
The teacher applying logical consequences actually expresses reality of social order. That is the way to represent a group of rules that have to be adopted as an assumption of successful functioning within a group. (Seefeldet, Barbour, 1998 , page 271, according to: Dreikurs, Greenwalk & Peper, 1982 . This system sets a clear connection between a concrete procedure and consequence, and therefore punishment is not necessary. System of logical consequences eliminates anger, expresses an open attitude, support for self-control development. Besides, it expresses mutual respect between children and adults, which is a condition for development of autonomy and acceptance of acceptable behaviour.
Interactions among children inevitably get to social cognitive conflict. Knowledge is acquired and communication is reached on that base. ``Children look at other children, they imitate them and later it becomes a part of their own behaviour``. (Seefeldet, Barbour, 1998, p. 261) . In the case of peer interaction, there could be an adoption of certain rules, and later a self-regulation. ``Child moves from external regulation done by advanced peer towards its internalisation i.e. self-regulation of activities (The same, page 91). Therefore, it would be probably desirable to make groups consisted of children of different age.
Social interaction improves zone of proximal development. Vigotsky defined the ZPD as a ``distance between the level of real development determined by independent solving of problem and the level of potential development determined through solving of problem according to directions of an adult or in cooperation with more capable peers`` (Berk, Winsler, 1997 , page 24, according to: Vigotski, 1978 . It is important that children have interaction with somebody (participants can be adult-child or child-adult) in order to reach the goal by joined forces.
In order to get a real cooperation and to communicate successfully during the common activity, it is very important that participants work on reaching the same goal. Important quality of good ``ferries`` (metaphor that appeared in literature to describe effective interactions of teaching/ learning within ZPD) is subjectivity. That is the concept referring to the process in which two participants, who start the task with different understanding come to the common understanding. (Berk, Winsler, 1997, page 27, according to: Newson and Newson, 1975) . Inter-subjectivity provides common base for communication while one of the partners is adjusting to perspective of the other. So, it is essential that participants in social interaction negotiate and look for a compromise in accordance to ZPD of the child.
Of of goals of the so called ``ferry`` is stimulating self-regulation. In that purpose, an adult should allow a child to regulate common activities whenever it`s possible. That means that as soon as a child could work independently, an adult should revise control and power. ``As soon as the common goal is reached, active withdrawal of an adult as a response to take over by a child is essential for self-regulation development``. (Berk, Winsler, 1997, page 30) . Degree of explicitness of the request made by an adult during interaction significantly determines child`s self-regulation. ``When adults constantly influence behaviour of a child through explicit commands and immediately give answers to current problems (``Put it here``. ``That`s the green one``), learning and self-regulation are reduced. As a contrast, when teachers and parents regulate behaviour of children by asking questions which allows children to participate in revealing answers, learning and selfregulation are maximal``. (Berk, Winsler, 1997 , page 30, according to: Neal, Williams 1990 Roberts i Barns 1992; Gonzales 1994) .
According to Maria Montessori assumption of self-control is a developed will. If developed properly, will is a stimulating strength, foundation for progress. Further on, she emphasizes reciprocity of will and obedience. Being obedient means practiced will. It cannot be formed outside. In order to get a child adopt a certain order, to develop self-control, it is necessary to gain attention of a child, come to those hidden potentials and motives that are ``unconscious``. In the second conscious period, there is expressed activity of will, which can be guided later. It is similar with obedience. ``In the first period, the period of internal disorder, child is not obedient, and it seems like being psychically deaf, insensitive to commands; in the second time a child is willing to be obedient, acting like a person receiving a command and willing to respond it, but cannot do it or not always successfully, which means that the child is not ready yet and does not feel joy in being obedient; in the third period the child is ready to respond, with thrill; and with the child, with improvement in practicing, there is a joy for being able to be obedient`` (Montessori, 2001, page 238) . Obedience coming out from practicing will enables the own control. That is not blind obedience, that is responding to request of the one who provides them the ``right to require`` with their authority and abilities, as well as responsibility.
Self-control of children also depends on overall climate which, among other things, should offer: honest, not declarative respect of children and their rights; timely recognition and satisfaction of children`s needs; adequate model of teacher`s behaviour capable to reconsider their actions. (Petrović-Sočo, 2007, page 88) . Environment should be flexible in order to be modified in accordance to children`s needs. It is important to provide qualitative conditions for satisfaction of primary children`s needs (for food, sleep, etc). Satisfaction of primary needs with children in early age enables gaining of safety. If it is not reached, it is difficult to influence development in any domain.
Development of internal control is particularly contributed by a well planned and consistently achieved regime of life, but which is elastic enough to be adjusted to children`s needs and potentials (Kamenov, 2008, page 232) . According to that, schedule of activities should be individualised in as high degree as possible, especially with children in early age. It is often vice versa in our practice, teacher is impatient, wants to feed the child as soon as possible, communicates roughly, he is ready to punish the child. (Manojlović, Mladenović, 2001, page 85) . Instead of present overriding regime of the day, there should be a frame, but not the rules carried out with no exception.
Self-control is the process started in the early childhood. In nature, it is long-term and complex. Kopp (1982) emphasizes that the willing control (as response to mother`s request) can be noticed in the last quarter of the age one (Joffe, 1979; Stayton, Hogan & Ainsworth, 1971) . Such attitude would be surprising for many theorists, first of all because there were not many researches done for the age under three. Willing control is developed during the whole pre-school period.
Developed self-control is a precondition of developing will, ability of concentration and independence of a child. The child is ready for cooperation for which was stimulated by internal motives. Child is able to accept request, to listen to it, but not only for ``pure`` obedience. Confirmation for that is asking for explanations, reasons, different options of solutions for some problem. More attention, persistence enable successful realisation of begun activities. Its consequence is development of independence, ``supported`` by the teacher. The major importance of self-control is probably reflected in that.
Method of research
Taking into account the nature of chosen problem, it was necessary to provide a holistic access to its examination. Thus we tried to establish the nature of different interactions in kindergarten context. Besides systematic long-term examination (lasting for two months), we have also done group interviewing. The goal was to get the whole picture on which factors influence self-control education, and how much does the whole climate contribute or limit its development. Taking into account all above mentioned, we have chosen the qualitative type research. In that sense, for understanding and interpreting given data, it was extremely important to include examinees-teachers, who helped our evaluations through their own experience (implicit pedagogy). Finally, we mention that the research, done in the scope of a educational unit in Niksic, was not focused on size and representativeness of the sample, but on deeper analysis and understanding of chosen problem.
Results of researches and discussions
The first impression we got during our visit to the kindergarten was that it was a very comfortable place for learning and stay for children. Groups were divided in: day nursery, kindergarten for younger and older children. Taking into account that we wanted to determine which way teachers stimulate development of self-control in early age, we have chosen the long-term watching of the younger group of children.
The object was structured in the way that it was made of two separate classrooms for each of the above mentioned groups, with separate dining room. As we were informed by teachers, they were privileged in that sense, as in other units food is served in the classrooms. Door of the classrooms-bedrooms are almost always closed. Cloakroom is placed in the hall. After they arrive to the kindergarten with help of their parents, the children put on little slippers and put off their jackets. Neither teachers nor children wear uniforms. Teachers meet the children kindly and smiling.
In the study where the younger group of children stay there is a special desk for a teacher placed in the corner of the room; four tables placed according to interests, bookshelves with toys and didactical material, bookcases. On the walls there are works of children on a particular subject in a particular time period (domestic animals, pets, heralds of spring). Colours are vivid and warm, including those on carpet and curtains.
After usual roll-call, regime of the day is continued by going to breakfast, after which comes the work on specific activities (firstly on the level of the whole group, and later according to interest centres), finishing usually with some musical or activities for relaxation. After that comes lunch, going to sleep. How much the regime of the day is schematic, flexible, and how much it is a stimulant frame for development of self-control we conclude on the base of expressed opinions of teachers, as well as our direct insight.
According to statements of the teachers, there is no exclusive insisting on routine order, but there is possible flexibility with obligatory respect of behaviour rules. However, to the question is it possible to individualise schedule of activities (for example Do all children have to go to sleep at the same time), we got a reply: ``we cannot do that, that is not possible; they were learned to be quiet, although they don`t sleep; it could be done if there is a special room for sleeping``...``there are children who do not need day sleep, that is the reason why private kindergartens are favoured``. Other teachers would agree that children often refuse to go to the kindergarten because of day sleep. They mentioned lack of space as the major problem. ``We are aware that it would be good if we had a room where children who don`t sleep could stay, but the problem is exclusively technical``. One of the examinees said that she had seen it in some kindergartens in other towns, so changes in their kindergarten should be surely directed that way.
When it comes to time organisation, we have also got an impression that it is not flexible enough. Washing hands and consuming food is done on frontal level; there is queue and it is usually crowded. As well as for sleep regime, we got an explanation that no exceptions are made in that case, so there are rules and order, and that getting used to the same is important. We remind to contradictory we have expressed in the scope of theory organisation and that is that the children are asked to do what they are not ready for, and to adjust to current needs disregarding certain regime. Only treating children reflects perception of them as dependent on adults, and they are at the same time asked to adjust. Our attention was especially attracted by a child that constantly ``came out`` from ``a train`` coming with breakfast. A teacher commented it in a way: ``He has been here for months and hasn`t learnt to get into line yet``.
It also seems contradictory that teachers consider satisfaction of primary needs of a child as extremely important, but on the other side we haven`t noticed flexibility (individualisation) in their satisfaction. We have already mentioned satisfying of the need to sleep, and the similar is with food. All children go to breakfast and lunch at the same time; sit and wait for their portion. Possibilities for research are limited, taking into account that they are not allowed to pour tea or milk by themselves, and very often the food is broken into pieces. We emphasize example of a boy who was taking a cup and putting it on his ear to drink his tea. He would do it for several times, and his teacher would say to put it down. Only when the child sitting opposite his did the same with his cup, the teacher realised they were playing phones. There are not rare cases that the teacher feeds slower children.
We did not get the impression that study room ambient is stimulant for research. Materials and toys are available for children, but the teacher mostly has planned course of activities. Instead of free choice of activities, they are mostly selected by the teacher with explanation that ``the weaker ones cannot glue paper balls in drawn figure, but they can paint it``. Of course, question of freedom is made here as well. However, to the question ``How does the discipline start, what is the precondition for discipline, we`ve got a reply ``through likeability, attractiveness, we adjust activity to the age, focus attention, then we make a request``. Focus on work was apostrophe. There is an obvious gap between planned in advance set of activities and tasks on one side and focused attention and interest on the other side.
We have already emphasized that the environment in the watched kindergarten was not stimulant for research. That is contributed by prevailing isolating culture of the institution as well as absence of attractive material. Namely, groups are separated, and architectural solutions do not give possibility for any flexibility of space. Even the doors of studies, besides the fact that they are always closed, are wooden, and windows are high on the top, so we cannot speak about transparency in that part. In the studies, first of all, there is no enough space for free moving. In conversation with the teachers, we were given an explanation that only the study for the older group is bigger and that it is a unique case, not only in their kindergarten but wider, in the whole town. Besides the existing toys, picture books and prepared didactic material that we have noticed on arrival, there were no significant changes during the stay in the institution. The exception is a couple of toys which, as the teacher said, they had got from the older group. Natural materials were not exposed in the study, but the teacher would take them for in advanced prepared activities and selected them as needed. She would usually keep them out of children`s reach. As it comes to work according to interest centres, we emphasize that we have discovered through conversation that the children prefer construction centre, but not the rest of ``directed activities``. We will allow ourselves the statement that the centre was best equipped, which could be an indicator why the other centres are not stimulant. Anyway, there is certainly an open question remained, why this exact centre is favoured most.
In addition to flexible organisation, i.e. individualisation of activities there are statements that the program is flexible, that is is featured by work according to interest centres and thematic planning. ``Some topic started today could be finished the following day, the following week``. The goal for all of that is focusing attention, stimulating interest at children. However, the impression we got during our visit to the kindergarten refers to already prepared topics and activities coming out from it. Especially noticeable was the statement of a teacher: ``I prepare everything for the next week``. We appreciate an effort made in preparation of different materials for work, but taking into account current interest of children seems problematic. Such access was regularly repeated at other teachers as well. Namely, they emphasize the benefits of long-term occupation with a certain topic, but it seems that they don1t leave space for needs and interests that can interrupt already planned course of their activities. To the question do you act reflexively and which types of reflection to you often use, we got a reply ``we think, especially if we had an unusual situation, that is necessary, that`s our job like``. It seems that implicit pedagogies of a teacher do not differ much in that sense. Besides, we think that reflection as a kind of learning is not quite present in their work yet. We got confirmation for that through other indicators as well, and some of them will be mentioned in this paper. With the above mentioned we wanted to at least generally expose some elements referring to spaciousmaterial and time dimension of context of the institution we visited. In the further exposing, we will focus on some of concrete indicators regarding self-control. We consider extremely positive the fact that the teachers use their personal example to emphasize importance of selfdiscipline and self-control development. ``We have to be the example so they could follow us. You are a role model for everything (of behaviour, creating hygiene habits, indicating). We don`t miss the opportunity for learning from own mistakes, although it is hard in large groups. We have to show what is right-how to do hygiene habits, sit at the table, and behave according to Bonton-``here you are, please...```. We also appreciate that the teachers recognise and use technique of ``time-out``. As they emphasize `` you have to control yourself, and in a nice way, smiling you can say anything``.
Discipline is, first of all, recognised as knowing and following the set of rules. ``Order, respect, mutual respect, rules in behaviour; order is followed since the day the children start coming to the kindergarten, we insist on mutual respect; we remind children on rules and order, especially in the first month of their arrival``. They emphasize how important it is that children want to cooperate in that process, i.e. if it is necessary to respect needs, wishes of the children and create a stimulant frame on that base. Our attention was attracted by the statement: `` Rules of behaviour are well known, they know how to behave in the study, in the garden; there is the furniture that is dangerous. We especially underlined the dangerous furniture, because this statement has stirred us to think whether it meant stimulating of self-protection or watching of a child as independent. We think that it is early for us to comment what is the background of this statement, which does not mean it can be indicative.
Delaying of impulse, pleasure as a pre-condition of self-control development, as the teachers emphasize, could be realised by verbalising, talk. We have often witnessed, during our visit to the kindergarten, the interpretation and explanation of different situations, stimulant for self-regulation. We mention some of them: ``Is that nice what Gojko did, you don`t touch temperas with hands, paint is infectious, isn`t it? Lazo, get up from the floor so we don`t step on the paint... We cannot discover who it is, our game will fail...``. Besides, the teachers emphasized necessary explicitly in making requests to the children. They emphasized in the conversation ``we have to be specific, if we don`t act clearly and concretely we cannot expect from the children to respect our requests``. Concreteness is necessary to get the reply and change of behaviour``. During survey we have also got the impression on explicit of request, for example ``listen carefully, take one strip each, do not crimple, then put the glue; take one popcorn and glue; now sit at the tables; who the teacher call, he calls his friend; put back the crayons, we take only one...``. On the other side, we did not notice so much that the teachers use positive terms in establishing rules of behaviour. In conversation with them, we got an explanation why it is so. As they say, the children easily understand the statements such as ``is it nice, don`t hit him``, than ``tell him it is your turn``. It is certain that they are prone to making statements, explanations for certain situations and requests. Anyway, formulating of positive terms, as to the rule, is lacking. As they say, their formulations are not negative, nor extremely positive. They describe them as specified messages, with necessary individual access, and obligatory pleasant tone. ``We don`t use negative connotations, we tend to make child understand the request, saying it in a pleasant way``. On the base of the previously mentioned, it is certain that teachers explain why something is acceptable or unacceptable``. As they emphasize, that is especially important, because the children often don`t understand why is something problematic, why they get or do something. ``Even if we didn`t do that``, they say, ``the children ask for explanation``.
Consistent setting of limits of the children`s behaviour is especially important dimension. We did not doubt that they will be confirmed in the conversation, but we had to make a certain effort in watching the same, and on that foundation base conclusion. We could generally say (although we should take into account the time we spent in the kindergarten) that there is principle in setting the rules and then in following the same. We especially emphasize the statements of the teachers who said: ``we are trying to be consistent. If we make a mistake once, they use it. They can remember, they can learn, but also to use that if you are not consistent``. Such statements matched our estimations as well, as the cases of inconsistency that we have noticed, were mostly sporadic.
Further on, we paid attention to strategies of learning social norms, as a pre-condition of self-controlled behaviour. We asked the teachers what, of the given, they use the most: being a role model, replacement and redirection, setting of rules of behaviour or implementation of certain consequences (Walsh, 2001, str. 58) . During the conversation, we have confirmed the importance of role model, the personal one, as well as looking at positive examples of children. As they say, those are the children being awarded for something, and therefore can be a stimulant role model for other children. In the further course of conversation we tended to identify what do the teachers do when a child tries to follow a rule?
In the most cases we got a reply that such behaviour is awarded. In the further course of conversation we saw that that is the common type of award and realised that those are not just awards, but they also use praise. There were the excellent comments as well, such as this one: ``they are the happiest when we give them sweets``. Further reconsidering justifiability of awards and praises, we realised that the teachers encourage the children (we saw it during the survey), and they use the praises in a moderate way, so they do not favour children and negatively influence confidence. Here we also had some unexpected statements that they got instructions during the specialisation that every procedure or made effort of the child should be praised, which is unjustifiable for the above mentioned reasons, in their opinion. We found helpful the words of encouragement, which we could hear very often: `` You do it really well``, ``Excellent, just go on with your work``, ``How come you cannot do it, we can all do it``... There were the negatively connoted, such as: ``Look at Gojko, he will never work with temperas again...``. Anyway, such statements were exceptional.
In the further course of conversation we actualised the question of sanctioning unacceptable behaviour. The teachers unanimously said that they do not apply punishing. During the survey we noticed that the teachers used to say ``you will be punished`` when communicating with children. Emphasizing the system of logical consequences, as positive and above all helpful solution, we realised that it is still mot a part of their repertoire of behaviour. As the examinees emphasized, it is not ``really practical`` to ask from a child to clean the spilled milk, because he gets stained``. It happens sporadically: ``only when they throw bread on each others, they pick up the crumbs``.
In the theoretical part of the paper we have emphasized the importance of social interactions in relation teacher-child and mutual interactions of children. It is searching of compromise suiting the ZPD of a child. In accordance with that, we asked the teachers if they are prone to reduce help and control when they notice that the child can do independently. Replies we got are quite confusing: ``Yes, persistence is important``, ``I don`t allow them to give up, although they are not good at it, you saw when they were making the balls``, `` In dependence on situation and activity``, ``You must have control and mustn`t leave the child alone``. In order to complete and in a way clear our the given replies, we asked them if they could immediately respond to current problems. Unlike the previous question, here we got explicit reply that you must have patience, make sub-questions, instruct work, getting to reply and check the understanding. They have also explained additionally that -it all depends what is the purpose of the task; in some situations it is completely irrelevant whether we will immediately say the colour, if the point is something else, but if the purpose is to recognise a colour, they will certainly not get a ready reply``.
In order to approach any generalisation in this part, we have to get back to the beginning analysis of context and prevailing interactions in it. Namely, planned activities the teachers start to realise on frontal level (through storytelling, poem, etc), after which comes again planned set of activities done according to interest centres. In that spirit, communication on the level of the centre itself is continued, with prevailing frontal requests. There are occasionally some individual referring, such as: ``Do you need my help?... Just don`t pass the line``, ``I`m coming Aco, just after I help Dik``, ``You don`t need help, you can do it by yourself``. There is certainly will and tendency to realise a certain task through support and that they, according to the need, are reduced or redirected to the other children. Anyway, it seems problematic the whole way of acting, starting from spacious-material dimension of context, work in the centres, unattractive material... Teachers on theoretical level understand the essence of discipline, as they understand the importance of thematic planning and work in accordance to needs, abilities and interests of children. However, spirit of collective discipline (rules of behaviour and the same regime for all), absence of cooperation in the widest sense of word and planned activities are contradictory to previously mentioned theoretical postulates.
It is noticeable that the teachers already have the need to realise planned activities, disregarding possible variations in interests of children. That was contributed by the managing role of the teacher during realisation of the given activities. Besides that, they would often reduce chance for research in a way that, in our opinion, they did some activities instead of let the children do them (putting glue, prepared paints...). Besides all that, directive communication, placing giving instructions in the first plan, requests worth for all, contributed creating of climate more suitable for teaching than independent, spontaneous research.
Taking into account the range of this paper, we note that we won`t be occupied with the question of peer interaction more studiously. Anyway, we will generally mention some of the indicators that are important for self-control and that give us a whole picture of overall context of the surveyed institution.
During the interviews, the teachers emphasized the importance of the mentioned interaction. According to them, structure of the group is extremely important. According to their statements, the group we watched is much worse than those in previous years. Then they explained to us that it corresponded with family structures, styles of parenthood, etc. They think that the problems are negative role models that the children look up to.
``Children look up to their peers, they rather adopt negative models, which we certainly try to prevent... ``if a friend painted something precisely is less relevant than if someone upturned a chair``...``if one or two children adopt it, they will explain to the third child``.
On the base of survey we got the impression that, in a few times, elaborated style of work does not leave space for truly cooperation and on that foundation based learning. Even if an activity was imagined for a group, there is no real interaction between children. When we apostrophe the above mentioned in conversation with the teachers, they told us that taking into account the age, it is illusory to expect that the child will manage in a group, so it is justifiable to use pair work. Again, we have to get back to common way of work, which is not adjusted to individual interests, nor it has characteristics of problematic, provoked learning. In that sense, we could mention again the lack of attractive material, as well as inflexible organisation according to interest centres. As there is mostly individual work even in the group, the children are not able to develop the feeling of closeness and acceptance. Such ``group`` work does not offer chance for truly exchanging of ideas, as the teacher does not leave the space for spontaneous dialogue among them, nor prepare activities that could be focused on accomplishment of the common goal, which gives the cooperation the real sense. We have to keep shortly on the statement that ``if one or two children adopt it, they will explain to the third child``. Here, as well as in other places, we get indicators offering optimism.
Disregarding the previously described context of the visited institution, we consider that certain indicators, regarding discipline, are positive.
Conclusion
Theoretical, as well as empirical interpretation of our subject of study, we started with the story on context. In that sense, we especially emphasized the spacious-material and time dimension of context. Spacious-material dimension is featured by a quite dysfunctional space (isolated studies, insufficiency of material, inadequate architectural solutions etc.). Anyway, optimism is still reflected in bookshelves, cloakrooms available to children and bottles, warm colours... Time dimension is recognised as ``common regime of work``, in the scope of which, disregarding individual needs and tempo, hygiene habits are practiced, they have breakfast, lunch, go to sleep...``stay in the kindergarten is a pattern, it is determined when they come, when they have breakfast, sleep``, the teachers say. Environment, i.e. the whole climate has the seal of teaching. Namely, the prevailing frontal start of activities at the beginning of the day, over planned activities according to interest centres, to insufficiently and stimulant material.
Above mentioned refer to presence of isolating culture, as well as to insufficient awareness (reflection) of the own practice. This, all the more, if we take into account the statements of the teachers on necessary individualisation, thematic study and stimulation of children`s interests, and which are opposite to their practical work.
Starting from such an implicit pedagogy of the teacher, we reconsidered the frame of discipline and in the scope of them chance of self-control development. That way we concluded that it is insisted on:
Following the rules of behaviour, Explicit requests, Explanations, Consistent in establishing of limits of the children`s behaviour...
The above mentioned should be added motivation with praises and encouragements, but also insufficient implementation of logical consequences in purpose of sanctioning unacceptable behaviour and stimulation of the acceptable. Although here mentioned statements stimulate self-regulation, there is the question in which measure it is possible in the previously described context, and what is their reach. According to what was seen, it seems that it is more about discipline in collective spirit than behaviour motivated by self-control.
We have especially emphasized the nature of interaction between the teacher and child in the prism of context of the visited institution. Teacher usually invites all children to take part in activities, disregarding their interests. Therefore they all have the same requests in front of them, and they are all given general instructions. That certainly emphasizes traditional role of the teacher, and on damage of the watching, listening, planning one. That way, the already well-known teaching of Vigotsky on the zone of proximal development is put in the second plan. It is not difficult to conclude that on described foundation based communication is mostly linear. With no pretension to widely elaborate interaction between children, we have generally mentioned it, as it is extremely important in the self-regulation process. The previously indicated interaction and communication from relation teacher-child has been undoubtedly transferred to mutual relations of the children. Direction of all to listen to the story, to work mostly on their own tasks in groups, to be motivated more to exchange in their own, and especially with other groups, the consequence was mutual mistrust, non-acceptance, even conflicts. It is not hard to conclude that in such conditions, chances for cooperative learning are limited.
Finally, we state how much the described context is stimulant for teaching self-control. Maybe it is the best in that sense to pay attention to the prefix only. Is the child in the surveyed conditioned treated as independent, autonomous, i.e. dependent and helpless? It is clear that we cannot conclude on self-control non-contextually, and if we o it, we find reply in the other part of the mentioned question. Therefore, the attention is paid to discipline, but the circumstances in which teachers act, as well as their implicit pedagogies, should be quite modified in order to develop self-control at children at those bases.
